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ABSTRACT:  
In recent years, primary school classrooms have increasingly acquired a multi-level and diverse nature due to the 

expansion of educational coverage, the diversity of families’ socio-cultural backgrounds, individual differences in 

students’ cognitive and emotional abilities, and the heterogeneity of their academic readiness levels. Under such 

conditions, the use of uniform, teacher-centered instructional methods not only fails to meet the diverse needs of learners 

but may also lead to decreased motivation, lower academic achievement, the formation of feelings of failure, and the 

deepening of educational inequalities. Therefore, multi-level classroom management, as a flexible, student-centered 

approach grounded in attention to individual differences, has gained a prominent position in the field of education. 

This study aims to explain the concept and components of multi-level classroom management, examine its theoretical 

foundations, and analyze the role of this approach in achieving educational justice and improving the quality of learning 

for elementary school students. The research method is descriptive-analytical, and data were collected through the study 

of reliable scientific sources, educational documents, and the analysis of field experiences. The results show that the use 

of strategies such as differentiated teaching, cooperative learning, flexible grouping, learning stations, descriptive 

assessment, and dynamic time management can provide the basis for the active participation of all students and facilitate 

their cognitive, social, and emotional growth. Also, this approach is considered an effective step towards achieving 

educational justice by reducing learning gaps and increasing the sense of worth.                                                                                    

 
Keywords: Primary Education, Descriptive Assessment, Differentiated Instruction, Educational Equity, Multi-
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INTRODUCTION: 
The educational system of any society plays a 
fundamental role in developing human capital, cultural 
advancement, and social progress. In this regard, 
primary education, as the first formal stage of 
schooling, holds particular importance; as the 
foundations of learning, the formation of study habits, 
the development of communication and social skills, 

and students’ attitudes toward school are shaped during 
this period. Many researchers believe that the quality of 
educational experiences in the early years can influence 
individuals’ academic and even professional futures. 
Despite this importance, today’s classrooms face 
numerous challenges. The growth in student 
populations, the cultural and economic diversity of 
families, differences in the level of home support, the 
expansion of modern technologies, and changing 
societal expectations of schools have made student 
composition within a single classroom more 

heterogeneous than ever before. In a primary classroom, 
there may be students who have already mastered 
reading and writing, while others still struggle with 
basic skills; some possess high motivation and self-
confidence, whereas others experience anxiety, 
shyness, or behavioral problems. 

In such circumstances, classroom management using 
traditional and uniform methods, in which the teacher 
presents a certain content at the same pace to everyone, 
cannot meet the diverse needs of students. This often 
leads to the formation of two extreme groups in the 
classroom: strong students who feel bored and 
unmotivated, and weak students who lose their 
motivation after experiencing repeated academic 
failure. The continuation of this situation deepens the 
learning gap and poses a serious challenge to the 
principle of educational equity. 

Therefore, teachers and educational planners must seek 
approaches that can address this wide diversity and 
provide equal and fair learning opportunities for all 
learners. One such approach is multi-level classroom 
management, which, by emphasizing flexibility in 
instruction, diversification of activities, and attention to 
individual differences, seeks to create conditions in 
which each student can progress according to their 
abilities and needs. 

 

2. Problem Statement and Research Necessity: 
One of the fundamental challenges faced by primary 
school teachers is the simultaneous management of 
students with different levels of ability and academic 
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progress. Field experiences indicate that when 
instruction is designed based on the average level of the 
class, a significant portion of students is excluded from 
the learning process. Weaker students, due to the rapid 
pace of instruction and insufficient support, experience 
academic decline, while advanced students lose 
motivation due to the lack of appropriate challenges. 
This issue is not limited to reduced academic 
performance; it also has emotional and social 

consequences. Feelings of failure, decreased self-
confidence, the emergence of undesirable classroom 
behaviors, and reduced interest in school are among the 
outcomes of neglecting individual differences. In the 
long term, this situation may lead to early school 
dropout or a decline in the quality of learning, which 
contradicts the broader goals of the educational system. 
On the other hand, the principle of educational equity 
requires that all students, regardless of their individual 
and family conditions, have equal opportunities for 
learning. Achieving this principle necessitates 

designing instruction in accordance with the needs of 
each learner, rather than forcing all students to conform 
to a single fixed model. In this regard, multi-level 
classroom management can serve as a practical and 
effective solution for reducing educational inequalities 
and creating equitable learning opportunities. 
Despite the importance of this issue, many teachers are 
not sufficiently familiar with the practical methods of 
implementing this approach, or consider it difficult and 
time-consuming. Therefore, clarifying its theoretical 
foundations and providing practical strategies can 

facilitate its implementation in schools. The present 
study has been conducted in response to this need. 

 

3. Theoretical Foundations of Multi-Level 

Classroom Management: 
3–1. Constructivist Theory and Active Learning: 
According to the constructivist perspective, learning 
becomes deep and lasting when students actively 
participate in the process of knowledge construction. In 
this approach, the teacher plays the role of a facilitator 
and, by designing diverse learning situations, provides 
opportunities for exploration, inquiry, and problem-

solving. Multi-level classrooms, by offering a variety of 
activities, practical projects, and meaningful tasks, 
create opportunities for diverse learning experiences 
and are therefore aligned with the principles of 
constructivism. 

 

3–2. Theory of Multiple Intelligences: 
Gardner believes that individuals possess a set of 
different intelligences, including linguistic, logical-
mathematical, spatial, musical, bodily-kinesthetic, 
interpersonal, and intrapersonal intelligences. This 

perspective indicates that learning does not occur in the 
same way for all individuals. Therefore, teachers must 
design activities that address various abilities. This 
diversification is one of the fundamental pillars of 
multi-level classroom management. 

 

3–3. Vygotsky’s Socio-Cultural Theory: 
Vygotsky considers learning to be the result of social 
interaction and believes that students can reach higher 
levels of cognitive development through collaboration 
with others. Strategies such as cooperative learning, 
group work, and peer tutoring commonly used in multi-
level classrooms are directly inspired by this 
perspective. 

 

3–4. Modern Approaches to Classroom 

Management: 
Contemporary theories of classroom management 
emphasize the creation of a supportive, participatory 
environment based on mutual respect. In such an 
environment, students play an active role in the learning 
process and take responsibility for their behavior and 
progress. Multi-level classroom management, by 
providing opportunities for choice, autonomy, and 
participation, contributes to the formation of such an 
environment. 

 

4. Literature Review: 
A review of the research literature indicates that 
attention to individual differences and the 
diversification of teaching methods have long been of 
interest to educational specialists. Studies conducted in 

the field of primary education show that uniform 
teaching methods cannot meet the needs of all students, 
and this issue is one of the main factors contributing to 
academic decline and decreased motivation in the early 
years of schooling. 
Research related to “differentiated instruction” has 
shown that when content, learning processes, and 
assessment methods are adjusted to students’ ability 
levels, their level of participation increases and 
academic performance improves. Tomlinson states that 
in differentiated classrooms, instead of focusing on 

uniform instruction for all, the teacher provides diverse 
learning opportunities so that each learner can achieve 
educational goals through pathways suited to their 
individual characteristics. 
Furthermore, studies on cooperative learning indicate 
that group work and peer interaction, in addition to 
improving academic achievement, promote the 
development of social skills, increase responsibility, 
and strengthen students’ self-confidence. Less advanced 
students, by receiving support from more capable peers, 
gain a better understanding of concepts, while more 

advanced students experience deeper learning through 
teaching others. 
Domestic studies have also emphasized the importance 
of active classroom management and the use of student-
centered methods. The findings of these studies suggest 
that implementing descriptive assessment, project-
based activities, and flexible planning can transform a 
competitive and anxiety-inducing classroom 
atmosphere into a supportive and motivating 
environment. 
Overall, existing research evidence indicates that multi-
level and flexible approaches have a positive impact on 
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learning quality and educational equity and can serve as 
an appropriate framework for managing heterogeneous 
classrooms. 

 

5. Research Method: 
The present study is applied in terms of purpose and is 
descriptive-analytical in nature. In this study, an attempt 
has been made to present a practical model for 
managing multi-level classes by utilizing valid 
theoretical sources and analyzing educational 
experiences. 
Data collection was carried out through three methods: 
First, a study of books, scientific articles, and 
documents related to classroom management, 
differentiated teaching, and educational justice; second, 

a review of elementary school curricula and guidelines; 
and third, an analysis of the author’s field experiences 
in classrooms. 
After collecting information, the data were examined 
using qualitative analysis, and common components 
were extracted. Then, these components were 
categorized into implementation strategies so that they 
could be used practically by teachers. The main goal of 
the research is to provide practical and applicable 
solutions in real school conditions. 

 

6. Practical Strategies for Multi-Level 

Classroom Management: 
The successful implementation of multi-level 
classroom management requires the use of a set of 
instructional and managerial strategies that function in 
a coordinated manner. The most important of these 
strategies is explained below. 

 

6–1. Differentiated Instruction: 
In this approach, the teacher designs instructional 
content, activities, and assignments at different levels to 
match the diverse abilities of students. For example, in 

a language lesson, one group may be assigned to read a 
simple text, another to summarize it, and another to 
analyze or creatively rewrite it. This diversity enables 
all students to participate in the learning process 
without experiencing failure or boredom. 

 

6–2. Flexible Grouping: 
Dynamic and variable grouping of students allows 
interaction among different levels. Groups may 
sometimes be formed based on ability, sometimes based 
on interest, and sometimes randomly. This continuous 

restructuring prevents labeling and the fixation of 
negative roles and increases opportunities for mutual 
learning. 

 

6–3. Cooperative Learning: 
In this method, students work in small groups to achieve 
a common goal. Assigning roles such as group leader, 
reporter, or peer tutor strengthens the sense of 
responsibility. Experience shows that this method, in 
addition to academic improvement, enhances positive 
social relationships and a spirit of cooperation. 

6–4. Learning Stations: 
Dividing the classroom into several learning stations 
provides opportunities for practice and active learning. 
Each station may include a different activity, such as 
reading, problem-solving, hands-on work, or 
educational games. Students rotate among stations and 
progress at a pace appropriate to their abilities. 

 

6–5. Use of Visual Tools and Technology: 

The use of instructional cards, posters, charts, short 
videos, and educational software can facilitate the 
understanding of concepts for students with different 
learning styles. These tools are particularly effective for 
students with visual or kinesthetic learning preferences. 

 

6–6. Time Management and Flexible Planning: 
In multi-level classrooms, scheduling must be flexible. 
Some students require more time to complete activities. 
Allocating compensatory time and designing optional 
assignments allows for individual progress. 

 

6–7. Process-Oriented and Descriptive Assessment: 
Continuous assessment and providing qualitative 
feedback shift the focus from score-based competition 
to individual progress. This reduces anxiety, increases 
motivation, and enables each student to evaluate their 
development relative to their past performance. 

 

7. Challenges and Implementation Limitations: 
Despite its many advantages, implementing multi-level 
classroom management is accompanied by challenges. 
Lack of time, large class sizes, limited educational 
resources, and some teachers’ unfamiliarity with 
modern teaching methods are among these obstacles. In 
addition, designing diverse activities requires effort and 
careful planning. 
However, experience shows that gradual 

implementation of this approach, the use of simple and 
low-cost activities, collaboration with colleagues, and 
benefiting from successful experiences can reduce 
many of these problems. Changing the teacher’s 
perspective toward individual differences is the first and 
most important step toward the success of this approach. 

 

8. Discussion and Analysis: 
The theoretical and empirical findings of this study 
show that multi-level classroom management cannot be 
considered simply as a set of teaching techniques, but 
rather as a professional approach to the teaching-
learning process. In this approach, individual 
differences among students are not considered as an 
obstacle to teaching, but as an opportunity to enrich the 
learning environment. Instead of trying to equalize the 
performance of all learners, the teacher creates 

conditions in which each student progresses according 
to their abilities, interests, and learning pace.  
Analysis of classroom experiences shows that when 
activities are designed at different levels, student 
participation increases significantly. Weaker students 
experience a greater sense of success and distance 



IISJ: April, May, June 2026                                                                                                                               Page | 80  
 
 

 

themselves from isolation or anxiety because they 
receive assignments that are appropriate to their 
abilities. In contrast, progressive students maintain their 
intrinsic motivation and avoid academic stagnation by 
engaging in more challenging activities. This creates a 
dynamic and active classroom environment in which all 
students play an effective role in learning. 
On the other hand, strategies such as cooperative 
learning and flexible grouping strengthen social 

interactions and communication skills. Students learn to 
take responsibility for their own and others' learning, to 
respect differences, and to work collectively in solving 
problems. Such skills go beyond the curriculum and 
play an important role in the development of their social 
and civic character. 
Also, the use of descriptive assessment and continuous 
feedback shifts the focus from grades and unhealthy 
competition to individual progress. This reduces test 
anxiety, increases self-confidence, and strengthens a 
positive attitude towards school. Therefore, it can be 

said that multi-level classroom management, in 
addition to educational outcomes, also has significant 
educational and psychological effects.  
Overall, the analysis of the results indicates that the 
implementation of this approach can simultaneously 
achieve three basic goals of the educational system, 
namely improving the quality of learning, increasing 
student participation, and achieving educational justice. 

 

9. CONCLUSION: 

Today’s primary school classrooms face an undeniable 
reality: the diversity and heterogeneity of students. 
Differences in cognitive abilities, cultural backgrounds, 
learning styles, and family conditions have rendered 
traditional and uniform teaching models ineffective. 
The continuation of such methods not only reduces 
learning quality but also creates conditions for 

educational inequalities and feelings of failure among 
some students. 
The present study, based on theoretical foundations and 
field experiences, demonstrates that multi-level 
classroom management can serve as a scientific and 
practical response to this challenge. This approach, by 
emphasizing flexibility in planning, diversification of 
activities, the use of cooperative learning, the design of 
learning stations, and the application of descriptive 
assessment, enables the active participation of all 
learners. In such a classroom, learning moves beyond a 

passive, teacher-centered mode and becomes an 
interactive, meaningful, and enjoyable process. 
Moreover, multi-level classroom management plays a 
fundamental role in achieving educational equity, as it 
distributes learning opportunities based on students’ 
real needs rather than a uniform model. The result is a 
reduction in learning gaps, an increased sense of self-
worth, and strengthened academic self-efficacy. 
Therefore, the implementation of this approach can be 

considered not merely an educational choice but a 
professional necessity for primary school teachers. 
Ultimately, the success of this approach requires a shift 
in teachers’ perspectives, support from school 
administrators, and the provision of appropriate 
educational infrastructures. Investment in this area can 
lead to the development of a creative, responsible, and 
capable generation, which is the ultimate goal of the 
educational system. 

 

10. Practical Recommendations: 
Based on the findings of the study, the following 
recommendations are proposed: 

1. Organizing teacher training programs on 
differentiated instruction and the management 

of heterogeneous classrooms.  
2. Reducing class size or employing teaching 

assistants in overcrowded classrooms.  
3. Developing and providing supplementary 

instructional packages and visual tools for 
primary schools.  

4. Incorporating project-based and group 
activities into official curricula.  

5. Placing greater emphasis on descriptive 
assessment and qualitative feedback rather than 
solely score-based examinations.  

6. Conducting further experimental and field 
research to evaluate the effectiveness of this 
approach in different educational contexts.  
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